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ABSTRACT 
 
Peer mentoring in higher education is increasingly recognised as an effective 
strategy to support students’ transition, social integration, and academic 
success. This review synthesises recent literature on peer mentoring 
programmes across diverse student populations and institutional contexts. 
Evidence shows that well-designed programmes benefit both mentees and 
mentors: mentees receive guidance on academic expectations, social and 
personal support, and increased confidence, while mentors develop leadership, 
communication, and professional skills. Key trends include the shift toward 
small-group formats, reciprocal learning relationships, and structured 
programmes with clear objectives, deliberate mentor selection, and formal 
training. Peer mentoring initiatives can target academic, social, wellbeing, or 
professional development goals, allowing multiple programmes to coexist 
within a single institution. Overall, the literature highlights peer mentoring as 
a versatile and impactful approach for enhancing student engagement, 
retention, and holistic development, supporting its continued implementation in 
higher education. 

 
 

 
INTRODUCTION 

Peer learning has long been a central feature of students’ university experiences. 
As early as 2001, Boud, Cohen, and Sampson observed that informal peer 
interactions often play a critical role in academic and social adjustment. Peer 
mentoring builds on this concept by providing a structured framework in which 
students guide and support one another, enhancing transitions, social 
integration, and the development of academic, personal, and professional skills. 
Recent literature highlights several evolving practices in peer mentoring. 
Programmes are increasingly designed with clear objectives, structured mentor 
preparation, and ongoing monitoring to ensure effectiveness. There is a growing 
adoption of small-group formats, which foster collaboration, mutual support, and 
a sense of community (Collier, 2017; Üstünlüoğlu, 2024; Chen et al., 2024; 
Larson et al., 2024). Programmes also vary in focus, addressing academic skills, 
social integration, wellbeing, or professional development, suggesting that 
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multiple complementary initiatives can coexist within a single institution to meet 
diverse student needs. 

Despite the growing body of research, there is limited synthesis of recent 
studies that examines peer mentoring across programme levels, institutional 
contexts, and student populations. Integrating these studies can provide a clearer 
picture of key trends, effective design features, and outcomes for both mentees 
and mentors. This review examines the current landscape of peer mentoring in 
higher education, identifies defining trends and features of effective programmes, 
and offers insights to guide the design and implementation of future initiatives. 

 
 

LITERATURE OVERVIEW 

Collier (2017) from Portland State University explores peer mentoring as a 
strategy to support students’ transition to university and promote academic 
success. Unlike hierarchical mentoring, peer mentoring pairs students of similar 
age and experience, enhancing the credibility of guidance and the effectiveness of 
role modelling. Peer mentors offer both academic and psychosocial support, 
assisting mentees in understanding institutional expectations, developing 
strategies for success, and adjusting to university life. The study also highlights 
practical advantages, including lower costs and a larger pool of potential mentors, 
making peer mentoring a feasible and scalable approach.  

Reis, Mortimer, Rutherford, Sperandei, and Saheb (2021) examined a 
peer-to-peer health promotion initiative at a Sydney-based university, focusing 
on student leaders’ experiences in supporting campus mental health. Using a 
mixed-methods approach during a University Mental Health Day event, the study 
found that peer-led programmes benefitted both student participants and 
student leaders. Qualitative analysis highlighted two key themes: enabling 
leadership and creating a sense of purpose. The findings demonstrate how 
structured peer mentoring and leadership roles in wellbeing initiatives can 
enhance student engagement, confidence, and professional skill development 
while simultaneously promoting peer wellbeing. 

McConney and Fourie-Malherbe (2022) examined Stellenbosch 
University’s BeWell Peer Mentoring programme, which supports first-year 
students’ adjustment through trained peer mentors offering psychosocial and 
wellness guidance. The study found that the intensity of mentoring, including 
mentor attributes, time invested, and quality of interactions, influenced students’ 
academic, social, personal, and institutional adjustment. High-intensity 
mentoring, with relational closeness and individualised support, helped students 
engage and integrate more effectively. The findings emphasise the importance of 
intentional mentor selection, ongoing monitoring, and practical programme 
design to enhance first-year student wellbeing and retention. 

At Utrecht University’s Medical School, Van Der Velden, Meeuwsen, Fox, 
Stolte, and Dilaver (2023) investigated the impact of peer mentor bias-awareness 
training on first-year students’ inclusion during orientation. Initial interviews 
indicated that some students from minority groups felt excluded. Peer mentors 
received training on diversity, inclusion, and practical strategies for fostering a 
supportive environment. Over two years, mentor behaviours and students’ sense 
of belonging and authenticity were measured through self-report and validated 
questionnaires. Results showed that mentors felt more capable of creating an 
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inclusive atmosphere, and students reported higher levels of inclusion, 
particularly authenticity, after programme adjustments.  

Thies (2023) examined Deakin University’s Writing Mentor Programme, 
a one-to-one peer mentoring initiative supporting undergraduate students’ 
academic writing development. Coordinated by Tertiary Learning Advisers 
(TLAs), Writing Mentors (WMs) provide drop-in sessions to help students 
interpret academic expectations and develop strategies for success. The 
programme also supports WMs’ professional growth by encouraging reflective 
practice on their interactions with peers. This study demonstrates how structured 
peer mentoring can simultaneously enhance mentee learning outcomes and 
mentor development, reflecting best-practice approaches in higher education. 

Chen, Plank, Tsai, Lyndon, and Henning (2024) evaluated a postgraduate 
peer mentorship “buddy” programme in New Zealand, pairing one doctoral 
student with three to four pre-doctoral students in fortnightly group meetings. 
Using semi-structured interviews and thematic analysis, the study found the 
programme improved social resources, skill development, confidence, 
motivation, coping during COVID-19, sense of belonging, and career support. At 
an estimated cost of NZD$400 per group, the programme is practical for tertiary 
institutions and demonstrates how structured, small-group peer mentoring can 
enhance postgraduate wellbeing, engagement, and academic resilience. 

Larson, Dearing, Rao, and Medved (2024) examined group peer 
telementoring in a medical context through Project ECHO, focusing on what 
medical specialists learned by facilitating sessions with community-based 
medical generalists. Using semi-structured interviews and inductive thematic 
analysis, the study identified 129 learning episodes across 53 specialists, revealing 
three key areas of learning: understanding community-based healthcare, 
deepening knowledge of patient care and interprofessional perspectives, and 
insights into the learning process itself, including power dynamics and the 
importance of creating safe spaces. The findings highlight that group peer 
mentoring can be reciprocal, with mentors also gaining knowledge and skills from 
mentees and peers. 

Üstünlüoğlu (2024) explored a peer mentoring programme for first-year 
students at a foundation university in Izmir, Turkey. The study examined the 
perspectives of both mentors and mentees, focusing on their expectations, 
challenges, and perceived benefits of the programme. Conducted over a 12-week 
period, the research found that peer mentoring supported students’ academic and 
social integration, helping mentees adjust to campus life and develop problem-
solving, leadership, and communication skills. Key challenges included 
establishing boundaries, managing time, meeting diverse needs, and addressing 
miscommunication. The effectiveness of the programme was influenced by 
structured organisation, mentor training, and institutional support. Overall, both 
mentors and mentees reported gains in personal, professional, and academic 
skills, suggesting that a well-designed peer mentoring programme can facilitate 
student adjustment and potentially improve retention in higher education. 

Pratt, Heggart, Christensen, and Sankaran (2024) examined a year-long, 
transdisciplinary peer-mentoring initiative, the HDR Participatory Action 
Research (PAR) Collaborative, at the University of Technology Sydney, aimed at 
supporting graduate researchers’ engagement with participatory research. HDR 
candidates were paired in small peer-learning groups, fostering a community of 
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practice to navigate complex research challenges. Through structured mentoring 
and hybrid delivery, participants collaboratively developed research skills, shared 
knowledge, and built professional networks, illustrating how small-group peer 
mentoring can enhance integration, confidence, and professional development in 
higher degree research contexts. 

Woods, Lotherington, Steffensen, and Theophilos (2025) examined a 
small-group, clinical laboratory–based peer-assisted learning (PAL) programme 
for first-year nursing students at a regional Australian university. Eight third year 
“LabPALs” mentored 42 first-year students in one-hour sessions over eight 
weeks. Mixed-methods evaluation showed PAL participants achieved higher unit 
grades and completion rates, while reporting increased confidence, competence, 
and engagement. Third-year mentors gained facilitation skills, consolidated 
knowledge, and professional development experience.  

Whitehorne-Smith et al. (2025) examined student mentors’ experiences in 
the “Comfort Corner” peer mentoring wellbeing programme at Curtin University. 
The study used a sequential mixed-methods design, collecting survey and 
interview data from 13 student mentors to assess changes in skills, knowledge, 
and confidence in supporting peers’ psychological wellbeing. Results showed 
improvements in mentors’ communication, understanding of mental health, and 
ability to engage with students, while also fostering a sense of community and 
belonging on campus.  

 
 

DISCUSSION 

Recent research highlights several key trends that define successful peer 
mentoring programmes in higher education. One consistent theme is the role of 
peer mentoring in supporting students’ orientation and sense of belonging. 
Across diverse institutional contexts and student groups, peer mentors help 
newcomers navigate campus life, understand academic expectations, and 
integrate socially. For instance, Collier (2017), McConney and Fourie-Malherbe 
(2022), and Üstünlüoğlu (2024) illustrate how first-year students benefit from 
guidance on institutional expectations, psychosocial support, and academic 
strategies. Similarly, Thies (2023) and Chen et al. (2024) show that both one-to-
one and small-group mentoring approaches assist students in overcoming early 
academic challenges while building confidence and social connections. 
Collectively, these studies underscore that peer mentoring is a valuable tool for 
easing the student transition into university life. 

Another emerging trend is the move toward small group mentoring 
formats rather than traditional one-on-one arrangements. Chen et al. (2024) 
paired one doctoral student with three to four pre-doctoral students in fortnightly 
group meetings, enhancing social support, skill development, and peer 
engagement. Larson et al. (2024) implemented group telementoring for medical 
specialists, fostering reciprocal learning and professional growth, while Pratt et 
al. (2024) used small peer-learning groups for graduate researchers to encourage 
collaboration and research skill-building. Woods et al. (2025) ran an eight-week 
clinical lab peer-assisted learning programme for first year nursing students, 
improving confidence, engagement, and academic outcomes. These studies 
suggest that small-group formats are increasingly favoured for their capacity to 
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support learning, social integration, and professional development across varied 
educational contexts. 

A third defining feature is reciprocity and mentor learning. Modern peer 
mentoring programmes are intentionally designed to benefit both mentees and 
mentors. Larson et al. (2024) found that medical specialists facilitating group 
telementoring sessions gained insights into patient care, interprofessional 
collaboration, and facilitation skills. Similarly, Woods et al. (2025) reported that 
third-year nursing mentors consolidated knowledge and developed professional 
competencies while guiding first-year students. Thies (2023) highlighted 
reflective practice and professional growth for writing mentors, and Chen et al. 
(2024) showed doctoral student mentors enhanced leadership, communication, 
and coaching abilities. Üstünlüoğlu (2024) further confirms that mentors 
develop problem-solving, leadership, and communication skills while assisting 
first-year students. These studies collectively illustrate that well-designed peer 
mentoring programmes provide mutual benefits, reinforcing the value of 
intentional programme design. 

Finally, research points to the importance of structured and intentionally 
designed programmes, often with formal mentor training and clear objectives. 
Chen et al. (2024) designed fortnightly small-group sessions to enhance social 
support, skill development, and academic resilience, while Larson et al. (2024) 
implemented carefully planned telementoring sessions that promoted both 
mentee learning and mentor growth. Pratt et al. (2024) used goal-oriented peer-
learning groups to foster collaboration and research skills, and Woods et al. 
(2025) ran an eight-week programme with deliberate session structures to 
improve engagement and outcomes. McConney and Fourie-Malherbe (2022) 
emphasize that high-intensity mentoring, with trained mentors, relational 
closeness, individualised support, ongoing monitoring, and practical programme 
design, enhances first-year student adjustment. Collectively, these studies show 
that structured, intentional design, tailored to the specific goals of each 
programme, maximises both mentee and mentor outcomes. Importantly, 
universities can implement multiple complementary peer mentoring initiatives 
simultaneously, addressing academic, social, wellbeing, or professional 
development goals to meet diverse student needs. 

 
 

CONCLUSION 

Based on a review of recent literature on peer mentoring in higher education, 
well-designed programmes provide clear benefits for both mentees and mentors. 
Peer mentoring supports students’ orientation and adjustment to university life, 
helps them integrate socially, and enhances confidence and skill development. 
Mentors also gain professional growth, leadership, and communication skills. 
The literature shows that peer mentoring occurs across multiple levels, from first-
year undergraduates to doctoral students and ongoing professional development. 
Key trends include the move toward small-group formats, reciprocal 
relationships where both mentors and mentees learn from each other, and 
intentionally structured programmes with clear objectives, careful mentor 
selection, and formal training. Programmes can have different focuses, including 
academic, social, wellbeing, or professional development, which makes it both 
feasible and valuable to run multiple peer mentoring initiatives in parallel within 
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a single university. These features ensure that diverse student needs are 
addressed and provide a framework for scalable and sustainable initiatives. 
Overall, the research demonstrates that peer mentoring is a versatile and 
impactful strategy that can improve engagement, retention, and holistic 
development, supporting its continued and expanded use in higher education. 
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