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Abstract: 
 
The Master of Nursing Science (MNSc) has been developed as a Graduate Entry to Nursing (GEN) programme. 
It is an accelerated, intensive two-year degree involving the completion of 1100 clinical practice hours to meet 
New Zealand Nursing Council registration requirements, together with achieving a level of critical thinking that 
will support excellence in clinical practice. GEN programmes are well known to attract diverse, motivated 
graduates often with successful careers that want a change of direction (Stacey, Pollock & Crawford, 2016; 
Pellico, Terrill, White & Rico, 2012). 
 
In 2019 the MNSc was in its first iteration, therefore the three lecturers involved had scope to consider the 
design and delivery of the learning to best support student understanding and engagement. Together with 
institutional teaching and learning development mentors we brainstormed different approaches to teaching and 
learning.  There is dearth of evidence regarding the development of clinical reasoning and critical thinking for 
post-graduate nursing students in Australasia. The aim was to develop teaching approaches that encouraged 
students to engage with the content and foster the development of critical thinking and clinical reasoning. 
Meyers and Nulty’s (2009) adoption of Biggs (2003) 3P Model of learning and teaching influenced the 
development of content across multiple discrete units of study.  An evolving case study approach supported with 
podcasts was developed. The first evolving case study focused on a client with a rural New Zealand address and 
health status common to his age group and life experience. The podcasts aligned with the weekly development 
of the case. International content experts participated in topics as varied the management of analgesia, history of 
consent, and assisted dying and others. 
 
To iteratively explore and understand the effectiveness of this teaching approach the authors concurrently 
undertook research. Informed by educational design research (EDR) methodology we explore the process of 
constructing an authentic learning experience for students. Educational design research (EDR) evolved from 
design-based research and is recognised as being practical and eminently suitable to explore a small teaching 
and learning project (Jetinikoff, 2015; McKenney & Reeves, 2018). The aims of this research were to 1) explore 
and describe the process of constructing an authentic learning experience enabled by technology; and 2) 
understand and reflect on student learning using an evolving case-study with podcasted content. The research 
team is currently undertaking the reflection, adaption, and evaluation stage of the EDR methodology. The 
results of this and the theory stage will be resented at SoTEL. In this presentation, the analysis of the teaching 
teams’ reflections will be explored. Key to our discussion with the audience will be sharing our reflections and 
in turn seeking their advice to explore how to engage students in technology enhanced delivery in a fast-paced 
course.  
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